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Abstract 
The study was undertaken to assess the extent to which the present 
professional service by teachers can be relied upon to attain the goals 
of Nigeria and the objectives of education as contained in the National 
Policy on Education. A survey instrument titled Professionalism in 
Education and the Attainment of National Goals (PEANG), being a 
likert scale questionnaire was developed by the researchers and used 
to collect data from 100 of 155 secondary school teachers within Oruk 
Anam LEC of Akwa Ibom state Nigeria. Randomization was adopted in 
selecting the sample and the means and percentages of the responses 
to items were used to analyze the data. The findings show that while 
goals on personal growth and awareness fall within the potency of the 
professional teacher to inspire, matters on national consciousness 
which can be addressed educationally are subject to extraneous 
variables beyond the direct control of professional teachers who are 
themselves handicapped by the lack of full professionalism. 
Recommendations were made to revisit the curriculum with respect to 
historical and cultural studies of Nigerian peoples and to improve the 
professional status of teachers to preserve those inside and lure great 
minds into the profession. 
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It has been pointed out at several times and places and by several persons that 
education holds the key to social engineering from a present state to a better and 
desired condition. History also lends credence to this proposition so much that only the 
weakest of minds can doubt the worth of education. Gbamanja (2012) wrote in his 
introduction to education and human resource development in Africa thus: 

As many African countries strive to achieve sustainable socio-
economic development and peace following cessation, of armed 
conflicts in many areas, education has been underscored as the 
gateway and cornerstone. Education reforms have been highlighted as 
key component for post conflict development and youth 
marginalization especially if these reforms are focused on eliminating 
some of the causes of conflict. 

 
The National Policy on Education (2004) has on page 8 the following 

Education shall continue to be highly rated in the national 
development plans because education is the most important instrument 
of change; any fundamental change in the intellectual and social 
outlook of any society has to be preceded by an educational revolution. 

 
Bellingham John (2007) in his Dictionary of Education defined education as 

any process, formal or informal that helps develop the potentials of human beings, 
including their knowledge, capabilities, behaiour patterns and values. He went on to 
state that the developmental process provided by a school or other institution that is 
organized chiefly for instruction and learning. Thus, the prime concern of education is 
to develop the potentials of human beings. Quoting Mahatma Gandhi, Bellingham 
wrote on education as meaning an all round drawing out of the best in the child and the 
man in body, mind and spirit. Views such as this concerning education and educating 
presupposes innate admirable qualities within the child and man. The views towards the 
idea that through education, only the good innate qualities will blossom. Hence there 
must be ethical definitions of good and the derivation of curricular techniques to 
nurture the laudable innate qualities to grow to fruition. This means human resources 
development in the language of Gbamanja, Hirst, P. H. and Peters R. (1970) wrote of 
education people as suggesting a family of processes whose principle of unity is the 
development of desirable qualities in them. Thus educational reasons, they argued, 
would be connected with the development of desirable qualities in people. Hence there 
must be desirable qualities and processes carried out on them to tune them towards the 
desirables. Sadker M. P. and D. M. (2000) wrote of Howard Kirschenbaun proposing a 
comprehensive values education model in which traditional values such as honesty, 
caring and responsibility, should be taught and demonstrated. Thus there are values that 
are admired, and there are probable procedures towards attaining them. Ogunbameru K. 
A. and Rotimi W. R. (2000) defined education as the deliberate and organized 
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transmission of values and skills and proceeded to add that for this to be made possible, 
schools are established to give formal learning opportunities to people in contemporary 
times. 
 
 It is obvious that the different authors agree that education is a prescriptive 
enterprise. There is always the notion of desired end state. The justification of the 
desired end state may be questionable but it is often for general i.e. as is good for the 
majority. Ethical concerns which underscore the aspirations are always subject to 
varying interpretations. Even commonly desired concepts as co-operation can be 
subject to stiff questioning when the terms of co-operation are debated. Who takes 
what? In the notion of egalitarianism, queries may be on what are the measures of 
equality? What weights must be attached to the variable to truly level the playing 
ground? Will such constraining or empowering weight be in tune with natural 
distribution? Lot of queries can be raised on human ethical stipulations. 
 
 Educational planners move from expressing dreams in objectives to designing 
vehicles that will, they hope lea, lead them and those they dreamt for towards the 
objective. The curriculum whose broad outlay is contained in the education policy is 
the education vehicle. Just as a vehicle must be driven by a qualified driver, the 
education curriculum is implemented by the teacher who is presently viewed as a 
professional. The question can be put as to the adequacy of education to lead the nation 
towards the attainment of the laudable aims. 

a. A free and democratic economy 
b. A just and egalitarian society 
c. A united, strong and self-reliant nation 
d. A great and dynamic economy 
e. A land full of bright opportunity for all citizens 

 
The argument can be right that education is the major instrument of social 

engineering. Its persuasive and evolutionary strangle hold on the mind of adherent 
bestows long lasting impression and is rightly called discipline. However there are 
directions to which this disciplinary force can stretch or be stretched. Education trains 
the mind to be critical and a critical viewpoint creates and nurtures skepticism thereby 
having a boomerang effect on the initial objective. 
 
 Education cannot be singly acting to bring the country to this desired state. 
Though it is often said that the pen is mightier than the sword in a bid to extol the 
power of scholarship, history shows that at difference times and places, the sword had 
directed the path of scholarship. It goes without saying to state the historical evidence 
shows that advances in research grew significantly when funded and supported by the 
state. Even the renaissance flourished in Europe when the enabling political climate 
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was in existence. Prior to that even reasonable scientific proposition were met with 
extinguishing sanctions. It would therefore be otiose to hold education solely 
responsible for the woes the nation may have. While education in the hands of 
professional teachers is the independent variable here, the political machinery is a 
significant intervening or critical variable. It is not the intent of this paper to delve into 
this secondary independent variable but the intent is to place the attainment of nations’ 
goals solely in the hands of the professionals in the education enterprise. 
 
 The notion of professionalism in education hinges on a somewhat dicey issue. 
Questions would arise. Is there professionalism in the education enterprise Nigeria? 
Would professionalism significantly influence the ability of education to surge the 
nation forward towards the desired end? In tackling these issues qualifying words 
would be avoided generally with word professionalism as such moderators tend to 
condone half measures and mediocrity. 
 
 When official documents brand teaching as a profession, the emphasis is on 
training which may be obtained from Teachers Training Colleges, Colleges of 
Education, National Teachers Institution or Faculties/Institutes of Education in 
Universities. The need to attain numerical satisfaction in terms of teachers has always 
been felt due in the main to the recognized role of schools and formal education in 
social transformation. Accordingly, various programmes have been conducted to train 
teachers. Some of these last for less than two years, at the end of which certificates of 
proficiency are issued. Over the past years teacher education programmes have been 
floated by the approved agencies and to a very large extent, products of these agencies 
are the teachers employed in schools. 
 
 Typically, teacher education programmes include the pedagogical courses in 
addition to the subject of specialization and general studies courses. The pedagogical 
courses are: Historical Foundations and Comparative Education, Sociological 
Foundations of Education, Psychological Foundation of Education, Philosophical 
Foundations of Education, Curriculum Studies, Teaching Practice or supervised 
practical work, Educational Administration and supervision, Research Methodology, 
Measurement and Evaluation and Educational Technology. These courses are mounted 
both at the NCE and degree levels and form the basis for developing a professional 
teacher. Each course has its specific objective towards producing an effective teacher. 
 
 The Teacher code of conduct (2004) contains the obligations of the Teachers 
Registration Council of Nigeria under act No.31 of 1993 to include: 

i. Determining who are teachers for the purpose of the Act 
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ii. Determining what standards of knowledge and skills are to be attained by 
persons seeking to become registered as teachers under this Act and raising 
those standards from time to time as circumstances may permit. 

iii. Securing in accordance with the provisions of this Act the establishment and 
maintenance of a register of teachers and the publication from time to time of 
the list of those persons. 

iv. Regulating and controlling the teaching profession in all its aspects and 
ramifications. 

v. Classifying from time to time members of the teaching profession according to 
their levels of training and qualification (pp. 10 – 11).        

 
It is to be understood that item (iv) above is all embracing and includes the securing of 
rights and privileges for years now. Often teachers have gone on strike to be paid 
salaries. Some people in other sectors show pity, others show contempt and basically 
nobody envies. The economic deprivation of teachers is a morale destroyer. Thus a 
good number have left teaching for greener pastures in other sectors of the socio-
economic system. The attraction of great minds into the service has been impaired by 
the disadvantageous economic rating. The desire to be a teacher is often taken as a last 
resort. 
 
 The TRCN (2004) shows the principles of professionalization of teaching in 
Nigeria to include: 

i. Categorisation of teachers into A, B, C and D classes according to academic 
qualifications. 

ii. Being registered after completing approved training and internship 
iii. Being licensed 
iv. Retaining membership through mandatory continuing professional education, 

payment of annual subscription and complying with requirements made by 
TRCN from time to time 

v. Meeting the professional obligations of teachers 
vi. Enjoying rights and privileges of registered teachers 

vii. Submission to disciplinary measures on professional issues 
viii. Awareness and compliance with relevant laws such as UN Declaration on 

Human Right 1947, Corrupt  Practices and Other Related Offences Act 2000 
and the Child Rights Law 2003. 

 
According to Brock (1998), Sadker and Sadker (2000), National Teachers Institute 

(2000), Lawrence (2000) professionalism is a construct implying, among other, the 
following tenets:      

1. Masterly of the knowledge meant for the trade due to training and experience 
2. Control of practice in terms of entry and course of performance 
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3. Significant social affluence for practitioners generating appropriate self esteem. 
4. Ethical commitment to the best ideals of the service 

 
It is difficult to belittle the relevance of a code of conduct. Humans are subject to 
internal and external stimuli and to these reactions are varied. In pursuance of the 
service deal, the gist of professionalism, vis-à-vis varying behaviors the code of 
practice is introduced to mark out behavioural frontiers. The code stipulates what can 
be done and what cannot be done within the profession. Every member should be 
properly grounded in this. Ethical violations must be discountenanced vehemently. The 
integrity of the profession depends on ethical commitment. It is imperative that the 
fraternity among members should not translate to connivance to breach the laws of the 
land. Should such occur, the group becomes a clique of criminals and should be 
disbanded. In his paper, on ethics of teaching profession presented to New South Wales 
(NSW) Department of Education and Training, Brock (1998) stated inter alia: 

If the idea of a profession is to have any significance, then it must 
hinge on the notion that professionals make a bargain with society in 
which they promise conscientiously to serve the public interest eve if to 
do so, at time, be at their own expense. In return, society allocated 
certain privileges. These might include one or more of the following: 
the right to engage in self regulation the exclusive right to perform 
particular function. Special status (p. 20). 

 
Brock here presented the notion of profession as a social contract in which selfless 
service is the crucial issue. This is no doubt a daunting task but it is the foundation of 
the trust the society has on the professionalism before granting autonomy, service 
monopoly and prestige. Frankly speaking, professionalism in teaching cannot be 
anything less.                 
 
 Apart from the broad goals of Nigeria already mentioned above, the National 
Policy on Education contains the following, as national education goals. 
 

a. The inculcation of national consciousness and national unity. 
b. The inculcation of the right type of values and attitudes for the survival of the 

individual and the Nigerian society. 
c. The training of the mind in the understanding of the world around 
d. The acquisition of appropriate skills and the development of mental, physical 

and social abilities and competencies are equipment for the individual to live in 
and contribute to the development of society. 

 
 
 

World  Educators  Forum 



7 
 

Research Questions 
 In the face of persisting ethnics and regional loyalties among educated Nigeria, 
this paper sought to answer the following questions: 

1. Is there professionalism in the education enterprise in Nigeria? 
2. Has professionalism in education the potency to minimize divisive behaviours 

among Nigeria? 
 
Methods 
 The study was conducted as an opinion survey. A survey instrument, being a 
questionnaire titled Professionalism in Education and Attainment of National Goals 
(PEANG), was developed by the researchers. This instrument was used to collect the 
opinion of 100 teachers randomly selected for 155 secondary school teachers serving in 
Oruk Anam Local Education Authority. The likert scale was adopted in grading the 
responses to the items and mean responses calculated and used to answer the questions. 
 
Findings 
 The findings of the study were as contained in the table below which shows the 
summary of responses to the items. 
 
Table 1: Summary of Responses from the Respondents 
No Item SA 4 A 3 D 2 SD 1 Mean 

2.5 
Remark 
Bench 
mark 

1. In terms of pedagogy all 
teachers are adequately trained 
to manage classrooms and 
present effect lessons 
 

36 
(144) 

35 
(56) 

28 
(56 

21(21 3.26 Accepted 

2. The level of general knowledge 
possessed by every teacher 
reflects what is ideal for the 
teaching profession 
 

30 
(120) 

35 
(105) 

20 
(50) 

15 
(15) 

2.9 Accepted 

3. Every teacher is a master of his 
subject and effectively 
presented his lesson 
 

26 
(104) 

35 
(105) 

24 
(48) 

15 
(15) 

2.72 Accepted 

4. The PGDE programme year  
run in one year is adequate to 
groom the new entrants in the 
esoteric knowledge of the 
profession 
 

15 (60) 30 
(90) 

35 
(70) 

20 
(20) 

2.40 Below 
mean & 
rejected 
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5. The ethics of the teaching 
profession is expressly taught 
in teacher education 
 

15 (60) 20 
(60) 

30 
(60) 

35 
(35) 

2.15 Low & 
rejected 

6. Teachers organizations are 
responsible for managing 
teaching as they determine who 
gets in, how he performs and 
when he gets out 
 

1 (14) 5 
(15) 

22 
(44) 

72 
(72) 

1.35 Low & 
rejected 

7 The society has allocated 
special status of prestige to 
teachers and trusts teacher to be 
acceptable social moderators 
 

10 (40) 21 
(63) 

39 
(78) 

30 
(30) 

2.11 Low & 
rejected 

8. There is unalloyed ethical 
commitment to the ideals of 
education by teachers 
 

8 (32) 10 
(30) 

30 
(60) 

52 
(52) 

1.74 Low & 
rejected 

9. The TRCN is moderating the 
practice of teaching on behalf 
of teachers 
 

8 (32) 26 
(78) 

30 
(60) 

36 
(36) 

2.06 Low & 
rejected 

10. Teaching has a close 
association among teachers 
such that professional matters 
are settled always for the sake 
of the profession 
 

10 (40) 15 
(45) 

31 
(62) 

44 
(44) 

1.91 Low & 
rejected 

11 In consideration of duty to 
society teachers bodies 
determine the core curriculum 
needed to attain social goals 
 

-(0) 8 
(24) 

40 
(80) 

52 
(52) 

1.56 Low & 
rejected 

12. Resources are available to 
enable the teachers positively 
achieve the specific objectives 
of unit lessons 

2 (8) 8 
(24) 

41 
(82) 

49 
(49) 

1.63 Low & 
rejected 
 
 

13. History especially analytical 
history is positively taught to 
inform on prerequisites for 
sustained development 
 

-(0) 3 (9) 48 
(96) 

49 
(49) 

1.54 Low & 
rejected 
 
 

14. Schools are centres of 
democracy, justice and fair 

3 (12) 16 
(48) 

52 
(108) 

29 
(29) 

1.97 Low & 
rejected 
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play so as to inculcate these 
virtues in students 
 

15. The society is agreeing with the 
schools transforming lessons 
on all aspect of culture (ethics, 
religion etc) 
 

14 (56) 26 
(78) 

36 
(72) 

24 
(24) 

2.30 Low & 
rejected 

16. National productive potential is 
truly growing as a result of the 
knowledge explosion schools 
provide 

30 (80) 36 
(108) 

30 
(60) 

14 
(14) 

2.62 Above 
bench 
mark & 
accepted 

 
Discussion of the Findings 

The respondents were serving secondary school teachers of Oruk Anam Local 
Education committee of Akwa Ibom State and their opinions can be adjudged as 
informed. There may be elements of self defense in the responses but it would be fair to 
take their responses as realistic and worthy of thought. 
 
 The summary of findings with respect to the research questions and their 
discussion are presented in the following tables together with adjoining notes. 
 
Table 2: Professionalism in Education in Nigeria 
Questionnaire Item Subject Matter Mean Score 

% 
Grand 
Mean % 

1 Mastering of pedagogy 
 

65.2  
 
 
 
 
 
 
 
 
42.9 

2. Level of general knowledge 
 

58.0 

3. Subject mastery 
 

54.4 

4. Adequacy of PGDE scheme 
 

48.0 

5. Knowledge of ethics of service by teachers 
 

45.0 

6. Role of teachers organization in managing 
profession 
 

27.0 

7. Social privileges/prestige of teachers 
 

42.2 

8. Ethical commitment by teachers 
 

34.8 

9. Role of teachers registration council of 
Nigeria in managing profession 
 

41.2 

10. Professional closeness among teachers 38.2 
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11 & 13 Teachers control of content of curriculum 

 
31.0 

12. Teachers control of service input 
 

32.6 

14. Schools as democratic institutions 39.4 
 
Thus considering the tenets of true professionalism, teaching is yet to be fully a vibrant 
profession in Nigeria. A grand mean of 42% shows that the element that marks 
profession are only partly available and below 50%. Sadker and Sadker (2000:16) 
lamented the plight of external regulation of the education enterprise. The result 
confirms that the system of education is over regulated by bodies outside the trained 
teachers fold and this mars professionalism. 
 
 
Table 3: Attainment of National Goals 
Questionnaire Item Subject matter Mean score 

% 
Grand 
mean % 

15. Schools are truly transforming society in 
all cultural values 
 

46.0  
49.0 

16. Growth in national productive potential 
due to schools 

52.4 

 
 The mean score of 49.2 shows a reasonable partly between education and the 
attainment of national goals. The score of 46.0% on cultural changes shows that 
cultural inertia is clogging the wheels of the transforming educational machine. This is 
understandable due to the evolutionary nature of social transformation. That item 16 on 
growth of productive ability has 52.4% gives hope to item (d) of the five main national 
goals and items (c) and (d) of the national educational goals in NERDC (2004:6,8). 
 

The struggling four national goals (items a, b, c, and e) and two educational 
goals (items a, b) appear to be beyond what the professional teachers of the education 
machine can attain unaided. This shows that other variable apart from professionalism 
in education may be playing dominating roles towards their attainment. The inability to 
achieve true professionalism as reflected by responses to items 4, 5, 6, 7, 8, 9, 10, 11, 
12, 13 and 14 only shows that the professional teachers are themselves victims of other 
distorting factors. 
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Summary 
Conclusion and Recommendation 
 The goals of Nigeria and of education as contained in the National Policy on 
Education remain laudable. The educational vehicle (the curriculum) and the drivers 
(the professional teachers) however need repolishing if education is to truly contribute 
her quota towards attaining the goals. Education performs the dual function of 
preserving the society and of transforming her towards a desired end. Curricula are 
planned and implemented according to the aspirations of the planners or the society 
they represent. The inertia exhibited against transforming forces must be balanced 
against the need for change. These are socio-cultural questions which demand 
curricular harmonization across the length and breadth of the country. Since as it can be 
felt from the goings on the hiccups revolve around national (Nigeria) consciousness the 
harmonized curricular should address this finally. The national integration strategy 
through the teaching of History and culture of different groups contained in Enoh A. 
Owam (1996) truly require revisitation. History is a subject that is almost dead now 
though it remains relevant. Language as a cultural element must be taught in the spirit 
of the national policy that states 

i. Every child shall learn the language of the immediate environment 
ii. Furthermore in the interest of national unity is expedient that every child shall 

be required to learn one of Hausa, Igbo and Yoruba. 
 
Thus each child learns two Nigerian languages and English. The teacher needs to feel 
and act as a professional. The lapses in the professional status need connection so that 
schools can truly contribute towards the attainment of Nigeria’s goals. 
 

References 
Bellingham, John (2007). Academic Dictionary of Education. New Delhi: (Academic) 

India publishers. 
 
Brock, P. (1998). The ethics of the teaching profession standard. NSW department of 

education and training. 
 
Enoh, A. Owan (1996). Main currents in Nigerians educational thought. Jos, Nigeria: 

Midland Press Nig Ltd. 
 
Gbamanja, Sahr P. Thomas (2012). Education and human resources development in 

Africa. Being lead paper presented at the international conference of National 
Association of Research Development (NARD) in September 2012 University of 
Uyo, Nigeria. 

 

Professionalism in Education and the Attainment of National Goals - Fiokedu Sam Okorie, Ph.D 
and Imoh M. Ebebe  

 



12 
 

Hirst, P. H. & Peters, R. S (1970). The logic of education. London: Routledge and 
Kegan Paul. 

 
Lawrence, B. (2002). Educational administration for Canadian teachers. Quebec: 

Queens’ Printer. 
 
National teachers institute (2000). Introduction to teacher education. Education cycle 

2. Module 5. Kaduna: NTI 
 
Nigerian Educational Research and Development Council (2004). National Policy on 

Education (4th ed). Yaba, Lagos: NERDC publishers. 
 
Ogunbameru, K. A. & Rotimi, W. R. (2006). Man and his social environment. Ibadan; 

Nigeria: Spectrum Books Ltd. 
 
Sadker M. P. & Sadker, D. M. (2000). Teachers, school and society. New York: 

McGraw Hill. 
 
Teachers Registration Council of Nigeria (2004). Teachers code of conduct. Abuja: 

Nigeria. 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

World  Educators  Forum 


